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which in turn was expected to improve reading achievement.”  The report 

concluded that “It would seem reasonable to suppose that pupils who are given 

balanced and detailed feedback about their strengths and weaknesses, and areas 

where improvements can be made, are in a better position than those who only 

hear praise for their efforts.”

9 In response to a PAC recommendation, DE commissioned research from 

PricewaterhouseCoopers (PWC) on benchmarking attainment in Northern Ireland, 

and specifi cally Belfast, against educational outcomes in other relevant cities 

in Britain and Ireland.  The 2007 report from PwC, ‘Good practice in literacy 

and numeracy in British and Irish cities where the level of social deprivation 

is comparable to or worse than, than that of Belfast’ recommended that, at 

system level, there should be greater collaboration between local schools and 

with those elsewhere seeking city-wide solutions in the interests of sharing 

and disseminating good practice.  It argued for a sharper focus in literacy and 

numeracy in initial and continuing teacher education with a particular focus on 

special educational needs and working in challenging schools.  It proposed the 

creation of an electronic “one stop shop” for advice, resources and training open 

to all teachers.

10 At school level the report emphasised the role of the governors and principal in 

creating an ethos of high expectations and in promoting a culture of enquiry and 

research, drawing on good practice elsewhere.  It recommended a whole-school 

approach with a consistent and co-ordinated approach to the teaching 

methodology and to the interventions used.  It argued for a strengthening of 

links with parents and pupils and for the promotion of reading for pleasure.  It 

recommended the use of appropriate role models to encourage boys’ reading and 

writing.

11 DE also commissioned PricewaterhouseCoopers to consider the nature and 

quality of outcomes in literacy and numeracy in schools, to bring together the 

research evidence, particularly in relation to the under-achievement of boys, and 

to investigate the differences between high and low performing schools.  The 

subsequent report, “Literacy and numeracy of pupils in Northern Ireland (2007)”, 

noted that its recommendations were similar to those made previously in other 

evaluations of literacy and numeracy, and to the fi ndings contained in successive 

reports of the Chief Inspector.  The report’s principal recommendations included 

the need at a system level for strong strategic leadership from DE supported by a 

greater focus on literacy and numeracy outcomes in ETI reports and on initial and 

continuing teacher education provision, in Leadership training.  At school level it 

recommended that the governors and principal should act as leaders of literacy 

and numeracy in the school and the creators of an ethos of high expectations 
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and aspirations.  It also suggested more effective links between schools at the 

points of transition.

12 Recognising the central role of the professional teacher the General Teaching 

Council NI recently published, ‘Teaching: the Refl ective Profession’11 and its focus 

on professional competences for teaching has also informed the development of 

this draft strategy.

13 It is unsurprising that there should be a high degree of congruance between the 

characteristics of good schools as set out for consultation in the draft school 

improvement policy, and those features identifi ed by research and inspection as 

being important in the context of raising standards of literacy and numeracy.  

These can be summarised as follows:-

Effective Teaching – characterised by committed, enthusiastic and 

competent teachers who have high expectations of their pupils, enjoy 

positive relationships with their pupils and with other school-based staff 

and who are dedicated to improving learning.

A Positive Culture – evidenced by an ethos which promotes equality of 

opportunity, high quality learning, a concern for individual pupils and 

respect for others, together with a culture of achievement and aspiration.  

An unwavering expectation by teachers, pupils, parents and the wider 

community that all pupils can and will achieve to their potential.

Strong Leadership – characterised by high quality leadership at all levels 

which provides clear and realistic direction based on a sound knowledge 

of and vision for the school, and makes effective use of fi nancial and other 

resources.  This is coupled with effective support and challenge from the 

Board of Governors for the process of improvement.

An Effective Planning Framework – good quality school development 

plans formulated following a rigorous and honest self-evaluation which 

includes the effective use of data and other evidence.

Effective Intervention and Support – characterised by systems to identify 

pupils at risk of failing and organising interventions utilising external 

support where appropriate.  Developing strong links with parents and the 

wider community to support and underpin the work of the school.

11 ‘Teaching: the Refl ective Profession’; General Teaching Council for NI; 

http://www.gtcni.org.uk/uploads/docs/GTCNI_Comp_Bmrk%20%20Aug%2007.pdf


